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We live at a remarkable technological moment. Almost every day, we hear of new technologies that are 
taking on tasks and activities which, until recently, only human beings alone could ever do. The recent 
progress in generative AI – systems like ChatGPT, Claude, Gemini, and Grok – are remarkable. But the 
argument of the lectures until now is that these are a remarkable chapter in a far longer story. This burst of 
technological progress has not come out the blue. Nor is this the first time our societies have had to find an 
effective response to technological disruption.  
 
As we have seen in previous lectures, the main response to technological progress in the 20th century was 
‘more education’. The labour market challenge was often thought of as a ‘race’ – new technologies were 
racing ahead, and workers needed to be given the skills that would allow them to keep up.  
 
However, what the ‘more’ in ‘more education’ meant changed a great deal over time. At the start of the 20th 
century, ‘more’ meant more people. This was slow in coming. In the 1930s, as the economists Lawrence 
Katz and Claudia Goldin noted, the US was “virtually alone” in providing free secondary school education. 
But as time passed, other countries caught up and copied that initiative. Today, that sort of education is 
commonplace.  
 
But by the end of the twentieth century, the meaning of ‘more’ had transformed. It no longer meant simply 
more people, increasing access to schooling for all, but more advanced education, with a focus on 
encouraging people to attend college and universities. At the turn of the century, it was common to hear 
political leaders talk about the importance of this sort of education.  
 
In this lecture, I will argue that ‘more education’ remains our best response to technological disruption in 
the world of work. As I have explored in previous lectures, it is likely that the main challenge in the labour 
market for now from a technological point of view – and in the medium term – is not that there will not be 
enough jobs. Instead, there will be jobs – but for various reasons, these jobs may sit out of reach of those 
workers who want them. Put more formally, in the language of this series, the challenge is likely to be 
‘frictional’ rather than ‘structural’ technological unemployment. And one of the best responses we have to 
the former remains ‘more education’.  
 
However, just as the meaning of ‘more education’ has changed in the past as the nature of technological 
progress has changed, it will have to change again. In this lecture, I will argue that uncertainty about the 
future – about exactly which jobs will have to be done, about exactly what skills will be in demand – make it 
very difficult to proceed as we have in the past. In particular, the idea that we can pick out ‘future-proof’ 
skills that are out of reach of AI and teach people to do them is unlikely to succeed. In short, we simply do 
not know enough about what lies ahead for that to be effective.   
 
Instead, I want to explore what we ought to do – in particular, how we ought to change what we teach, how 
we teach, and when we teach – to prepare people for this uncertainty and prepare people to flourish in the 
working world that is emerging.  
 
 



 

 
 
However, in closing, I also want to explore the limits to education. Too often – in part due to its historical 
success – ‘more education’ is treated as a panacea. This is a mistake. To begin with, it is an imperfect 
response to the challenge of frictional technological unemployment – as we have seen in previous lectures, 
‘skills’ are only one reason that people might struggle to take up available work. In turn, it is an ineffective 
response to the challenge of structural technological unemployment – if we find ourselves in a world where 
there is not enough work to be done full-stop, we will have to consider very different responses.  
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